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Abstract

As a contribution to the recent debate about graduate education in Eco-
nomics, we have surveyed all students enrolled in the Stockholm Doctoral
Program in Economics. We believe that this is a good representative of a
strong European graduate program which in the early 1990’s adopted a US-
style structure. Our results show that students enter with a relatively broad
academic background and an interest in social science and real world problems,
but find that incentives within the program do not encourage participation
in the policy debate. To the extent that graduate school is educating idiots
savants it is not because students enter with no interest. Our results are
remarkably similar to those found by Colander and Klamer (1987) in their
survey of American graduate students in the late 1980’s.
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1 INTRODUCTION

In the late 1980s graduate programs in economics were being closely evaluated in
the US. Most visibly, the then-President of the American Economic Association,
Professor Robert Eisner, appointed the Commission on Graduate Education in Eco-
nomics (COGEE), which delivered its recommendations in 1991. Around the same
time many European universities were introducing "US-style" graduate programs.
This adoption of US practices has in many ways lead to improvements but also to
some problems. Today, a good decade later, protests and concerns about the state
of graduate education in economics can be heard all over Europe.

A central issue, both in the previous American debate and the current European
one, regards the balance between the teaching of tools on the one hand and rele-
vance on the other. As Swedish economist Assar Lindbeck has put it, we may not be
educating enough “two-legged economists”. By “two-legged” he means economists
“who both master analytical techniques and have a feel for real-world problems”.
The risk, according to Lindbeck, is that many young economists upon complet-
ing their graduate studies will apply the tools that they have learned in a purely
mechanical way - lacking economic insight or intuition. Another concern is that
these “one-legged” economists are retreating from the public policy debate leaving
a void, which is readily filled by academics from other disciplines or representatives
of special interest groups.

If one shares these concerns, a central question must be whether Economics as

a subject for some reason is attracting less policy interested students (and perhaps

The members of the commission were Professors Anne Krueger (chair), Kenneth J. Arrow,
Olivier Jean Blanchard, Alan S. Blinder, Claudia Goldin, Edward E. Leamer, Robert Lucas, John
Panzar, Rudolph G. Penner, T. Paul Schultz, Joseph E. Stiglitz, and Lawrence H. Summers. See
e.g. "Report of the Commission on Graduate Education in Economics", Mxuqdori Hfrqrp If
Ovhudw W/ September 1991, pp. 1035-1053.

See Frey and Eichenberger (1993) for a discussion on traditional differences between European
and American economics.

Under the banner “autisme-économie” a protest movement began among French economics
students in June 2000. This has been followed by other petitions like the so called "Cambridge
Proposal" and has resulted in the Post-Autistic Economics network. See kws=\\wwuw.paecon.net
for further information.
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p rth wxghgw [guiuwing 1g vikh vinfkglf ddwhv ri vikh vxerhfwper se, ruli j udgxdvin
hgxfdvrq kdvfrp hw sxwwr dwd hp skavvrq whddkrug suedp v 1\Wkh p diq
dp ri vkiv dudfd Ivw khg dj kwrg vkiv t xhwirg e| lqylwdj dwgj vkh fkdudfO
vidwlfv ri 96 uhsuvingvavlyh Hxu shdg j udgxdvih wxghgw@d Gr | udgxdvih wxghgw
fduh derxwsrdf| Iwxhv dgg uhddy rug suredp v/ rukdyh vikh| fkrvhg w wxg| hfrO
grp Ifv ehfdxvh vkh| duh sup dudq Igquuwing |q dssdhg p dvkhp dwfvB Duh vkh|
lguuwing |g sdudflsavigj |g vkh fxuhgqwghedwB Lv Iwwxh vikdwvkh kdyh yhu
gdurz dfdghp If edfnj urxqgv dgg duh vikhuhir th xgdedh w/ iru h{ dp sdv dssuifldvhn
datwugdviyh p hvkr gr o j Thv Ig wr fIdovf Ihgf hB Dgvz hugj vkhvh t xbwir gqv v Ip s uvdgw
zkhg wkignlgj derxwsrwiedifkdgj hvig krz hfrgrp IfvIivvadxj kwiDuhzh  uif uxIvd
lgj dp sxvhhv rugr wxghgw uwqg vikhdwn ri arvqgj rghdy zkld ghyhoslgj vkh
rvkhu B

W dgguw vkhvh t xhwdr qv z h kdyh frgqgxfvig d wuwh| dp rqj dmj udgxdvihh wxO
ghgw hgur ahg Iqg vkhMw fnkr@ GrfwudoSurj udp Ig Hfrgrp Ifv+&GSH, Ig Rfwehu
53341 Wkh surj udp lgf xghv daori vikh SkiG1fdqglgavw Ig hfrgrp If v dwwkh Viw fnO
kr@ Vfkrrori Hfrgrp Ifvdgg Wefnkr@ Xqlyhudvw dgg fdg ehylhzhg dvdjrrg
thsuvhgvavyh ri d wer gj / Hxur shdq j udgxadvh surj udp / z kifk 1g vkh hdug 4<<3v
Ip sdp hgwg dg Dp hufdgOamy d wexfwuhl Though smaller in scope, our survey is
similar to the one conducted by David Colander and Arjo Klamer in the mid 1980s
(see Colander and Klamer, 1987) which allows us to compare our results with some

of theirs.

5 WKH VXUYH\

The goal of the survey was to obtain answers to the following questions. Why
did students apply to the graduate program in economics? What type of academic

background did they have? To what extent have they been active in their community

The SDPE recruits students internationally and in this sense it is indeed a European, rather
than Swedish program. Out of those enrolled in the program, one in four is not from Sweden. By
"American-style" we mean a rather standardized two-year course-program and a thesis consisting
of separate articles (rather than a monograph).



or in the public debate during their time as a graduate student? To maximize the
likelihood of a high response rate the questionnaire was made as short as possible.
As such, we do not view this survey as an in depth study of these questions. We
do feel, however, that the responses give us a good indication of what characterizes
and motivates today’s graduate students in Economics.

The questionnaire - reproduced in its entirety at the end of this article - was sent
out (using E-mail) to the 95 graduate students (57 male and 38 female) active in
the Stockholm Doctoral Program in Economics (SDPE). Of these, 69 (44 male and
25 female) responded to the questionnaire, i.e. 73 percent. This can be compared to
a response rate of about 25 percent, considered normal, for the much more detailed
survey used by Colander and Klamer (1987). Answers were anonymous.

Students were first asked about their academic background. Is it the case that
graduate students in economics have only studied the core subjects of economics,
mathematics and statistics before starting the program? Have they studied other
subjects in the social sciences and humanities? To the extent that it is true that
graduate students become too focused on the tools and technicalities of economics,
these questions are important for determining whether economics as a subject mainly
attracts people with a narrow focus on economics and mathematics, or whether a
typical applicant has also shown a broader interest in other subjects.

As shown in Table 1, 81 percent of the respondents have studied more than one
full-time semester in other subjects than the so-called core subjects. 78 shufhqwri
vkh uhvsr gghgw kdyh wxglhg p ruth vkdg vkuhh ixadp h vip hwiuv/ vikdwiv p r uh vkdg
4 - | hdw/ Iq rvkhu  hayv z Ivklg vkh wr fldovf Ihgf hv dgg vikh kxp dglvihvl Wklv uwvxav
WKrxa eh mgj hg Ig dj kwri vkh idf wwkdwvkhuh duh gr iryo douht xluhp hgw ir uwxfk
frxwhv g rughuw eh dff hsvihg w vikh VGSH1 Dwvkh vdp hwp W 8: shufhqwri vkh

The Swedish academic year has two semesters, fall and spring. Studying full time for one
semester gives the student 20 points (credits) and hence, one academic year of study gives 40
points. This was explained in the e-mail sent out with the questionaire.

Qualified applicants meet one of the following two requirements: 1) Undergraduate degree
(corresponding to fil kand) from a Nordic university with 60 credits (three semesters of full-time
study) in economics (including an undergraduate thesis) and 60 credits of undergraduate studies
in other subjects. A qualified applicant has written a senior thesis (C-uppsats) in economics.
Applicants are encouraged to take the Graduate Record Examination (GRE) General Test. 2) An



students had less than three years full-time study in economics, mathematics and
statistics upon starting the graduate program. It is also noteworthy that there is no
correlation — neither positive nor negative — between having a strong background in
quantitative subjects and having studied a large number of courses in other subjects
within the social sciences or humanities.

The picture emerging from this is that today’s graduate students have quite
varied backgrounds and that almost half of them have studied the equivalent of
more than one and a half years of full-time studies in other fields within the social
sciences and humanities. The results do not support the claim that the typical
doctoral student in economics has only studied mathematics and statistics and is,
therefore, not familiar with the subject matter and methodologies used in other
disciplines.

Why do students apply to the graduate program in economics? Are they mo-
tivated by an interest in the social sciences and in relevant social questions or are
they motivated by an interest in mathematics and statistics?” Are they perhaps
most interested in the career opportunities that the program gives? To investigate
these question we asked the graduate students to rank their reasons for starting
their graduate studies. They were given six alternatives: their interest in social
science, their interest in mathematics and/or statistics, career possibilities, earning
potential, their interest to serve in the community and “other”. As can be seen in
Table 1, a clear majority, 65 percent, answered that they were primarily motivated
by their interest in the social sciences. Second most important were career concerns
(14 percent) and third was the “community interest”. No one ranked their interest
in mathematics and/or statistics as the primary reason for entering the graduate
program in economics. Furthermore, the two alternatives which were ranked last by

most of the respondents were "my interest in mathematics and/or statistics” and

undergraduate degree, BA, from a non-Nordic university with a major in economics and a senior
thesis in economics. Applicants are strongly encouraged to take the Graduate Record Examination
(GRE) General Test. Applicants who do not have Swedish or English as their native language must
show proficiency in English to be considered for admission. We recommend such applicants to take
the Test of English as a Foreign Language (TOEFL).

Although not required a good background in mathematics or/and statistics is often helpful for
successful completion of a PhD in economics.



“other”. Thus, it seems as if the typical doctoral student is primarily motivated
by an interest in the social science, not so much an interest in mathematics and/or

statistics per se.

TBEMH 1 : Educational background and reasons for starting the Ph.D.
program in Economics.

Another set of questions concern the doctoral students engagement in their com-
munity and in the public debate. Do they participate? Do they write debate articles
in newspapers, magazines or professional journals? If not, why? Is it due to a lack
of interest or a lack of time and incentives? As shown in Table 2, 16 percent of
the respondents were active members of a volunteer organization and/or political
party, 17 percent of the respondents had during their time in the doctoral program
published a debate article. Interestingly, there was only a one percent overlap be-

tween these groups meaning that at least 32 percent of the doctoral students express

As a point of speculation one could, based on our survey results, argue that students who
choose economics rather than any other field in the social sciences do so because of the relatively
greater emphasis on formal and quantitative work. After all, most have in their undergraduate
studies encountered other approaches and have still chosen economics.



some form of civic engagement. In terms of characteristics, this group of “active”
students seems representative, with a slight overrepresentation of women, and a
slight underrepresentation of foreign students. It does not seem to be the case
that students with stronger mathematics backgrounds are less active. If anything,
the students with strong backgrounds in both mathematics/statistics and social sci-
ence/humanities are overrepresented in the group which has written debate articles.

Students who had not written debate articles were given a choice of three alter-
natives to answer why: (1) not interested, (2) lack of time and/or incentives, (3)
other reason. 80 percent of the respondents chose alternative number (2), i.e. lack of
time and/or incentives while only 3 percent answered that they were not interested.
Thus, it seems as if it is a lack of time and incentives which lies behind the “observed

disinterest” of students, not a lack of interest.

The underrepresentation of foreign students is hardly surprising since it is clearly more difficult
to engage in these activities during the first years in a new environment.



In summary, the above information suggests to us that a typical graduate student
at the Stockholm Doctoral Program in Economics has the following characteristics

in terms of educational background and participation in the policy debate:

e A broad educational background without any clear signs of early specialization.
If anything a typical student has a strong background in e vk core subjects
(Mathematics/Statistics/Economics) and other Social sciences and Humani-

ties.

e Has chosen to do a Ph.D. in economics primarily because of an interest in

social science, not in applied mathematics shu vh.

e Is unlikely to have written a debate/policy article during graduate school or
to be active in a political party or volunteer organization, not due a lack of

interest but due to a lack of time and/or incentives.

In terms of the questions raised in the introduction, this survey suggests that
Economics as a subject is not attracting “one-legged” students, quite the oppo-
site. Rather, to the extent that young economists are less interested in “real world

problems”, it is because this is what graduate school teaches them.

3 PARALLELS TO THE US DEBATE

In surprisingly many ways the outcome of this survey parallels the results in the
study of American graduate students in the mid-1980’s by David Colander and Arjo
Klamer. Just as in their study, we find that the students who enter the graduate
program in economics do so because they have an interest for understanding and
contributing to society. As they put it: “If graduate schools are graduating idiots

savants who have no interest in policy, it is not because students enter graduate



school with no interest” (p. 97, Colander and Klamer, 1987). \WkIv wavip hqwlv
ht xda} vexh ir uvkh wxghgw dwvkh VGSH/  ivilhg | hdw aiviul

Rafhlg vkh surjuwp krz hyht wxghgw qg vkdwwkh irfxvrg ws shuru dgfh
g vkh frxwh z run p hdgv vkdwwkhuh Ivgr vp IV grudq| Igf hgwyhv/ w hgj dj hlq dg|
vigh df iy lwihvd Lwgr hv grwvhhp w p dwiu krz  uhdydgwwvkh igh df wylwhv z rxay eh
iruvkh ghyha sp hgwri vikhp dv hfrgrp lwwl

Rxu uwxav rg vkh ghj uhh ri sdudflsavr g Iq vikh srdf| ghedvh rulg rvikhu h{0
wdf xwi f xadu df wylwhv duh dor Mp lauw vikrvh uhsrudng e| Fralgghu dgg Nalp hu
#<; ., 1 Wkh| uhsruwkdwvkh alfn ri vp hlvvkh p dig udw g irugrwsxuwxlgj vkhiu
rvikhu 4z r un thaiving, Igviiihwyl Lg rxuwxg| ; 3 shuf hgwdqvz huvkawlwlv @fn ri wp h
dqg2rulqgf hgwyhv z kifk nhhsv vikhp iurp hgj djlgj Iqg srdf| uhdydgwugh df wylwhv
rg vkhvghri uh xauj udgxdvr zrwn/ z kldhrgq 6 shufhgqwri vikh gr q@if wyh wxghgw
vd| vkdwlwlv d @fn ri [guiuwil

Vr krz fdqg lwehvkdwkh shuhswr gqvri j udgxavih wxghgw Iq d W siIf doHxur shdg
SkIG1sujuwlp Ig Hfrgrp Ifv duh w ddnh vkrvh ri vikhlu Dp hufdq frxgwusduw 48
| hdw dj r1 Rgh srwied dgvz hulv ri frxwh vkdwwklv v z kdwj udgxdvia hfrgrp Ifv
Ighylvdeqd Iv dnhlJ udgxdvih hgxfavir g Iv der xwiry hwlgj vikht xbwir gv | rx z dgww
wxg| w vkdw|rx fdq irfxvrq ddulg) wikqlt xhv dgg p hvkr gvl Wklv Iv f hualqd
grwvkh ylhz ri dg| rgh frgfhughg z Ivk fxuwhgwj uwdgxadvh hfrgrp Ifvehlgj wr rgh0
vighglJ lyhg vkdwvkh qglgj vri Fralgghudgg Nalp hu+<; :, dqg rvkhw ddg w vkh
Dp hdfdg Hfrgrp If Dwrfldwrg dssrligwqgj dfrp p Iwirg rq j udgxadv hgxfadwr g Iq
hfrqrp IfvIiwdor vihp v xqdnhgd vkdwwklv ylhz z dv khay e| vikh suribwdrg Iq vkh
XV dwvkh wp h1  Dgrvkhu srwieldw Iv vkdwHxuwu shdg vikrros iry rwder xwvkh
srwledh suredp v z Ivk vkh Dp hufdg surj udp v vkh| frslihg dgg glg grwsd| p xfk
dwingvir g w vikh vkhg rgj rlgj XV ghedvih der xwj udgxdvin hgxf dvr g1

WKh idiots savant-reference is due to Robert Cuttner (1985), who in summarizing the views of
Wassily Leontief and John Kenneth Galbraith writes: “Departments of economics are graduating a
generation of idiots savant, brilliant at esoteric mathematics yet innocent of actual economic life."

See Krueger et al. (1991) for references to why the commission was appointed.
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4 WHAT (IF ANYTHING) SHOULD BE DONE?

Whether the above findings are a concern or not depends on one’s view of what
graduate education in economics should be about.

If one is of the opinion that the primary goal of the education is to teach students
mathematics and econometrics for their own sake, then the fact that this is what
students think is being done is nothing but encouraging. We do not, however, think
that too many economists hold this view.

A much more common standpoint is that even though real-world problems and
policy issues are considered important, one must first learn the tools, then apply
them. We believe that such a view is problematic for at least three reasons. First, it
assumes that the interest in real problems and policy can be put aside for years and
then picked-up as if there was no intermission. Second, it implicitly assumes that
there are no specific skills besides the theory and the techniques of the subject which
are important. Once you know this you are automatically able to pose the relevant
questions and write about them. Third, and perhaps most important, is the fact
that part of graduate school is a “socialization process” when students learn what
is valued by the profession. If students, especially during their first years, are told
that it is exclusively theoretical skills that count, it is at least not unproblematic
to sustain that applications and the formulation of relevant questions are equally
important in the years to come.

If one thinks that European graduate education in economics could be improved
given the current European debate and the issues brought to light by our survey,
a starting point could be the recommendations of the American “Commission on
Graduate Education in Economics”. The summary recommendations of the distin-
guished group of professors forming the COGEE “to improve the overall quality of

our profession” were the following:

e Reasonable requirements in mathematics, statistics, and economics were es-

tablished and required as prerequisites for entry into core courses.
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e Remedial courses were offered to those desiring to enter the graduate economics

programs who had deficiencies in economics, mathematics, or statistics.

e Core courses were taught so that those having the prerequisites could focus on
the economics being taught and with a view to balancing breadth and depth,
with sufficient attention to applications and real-world linkages to encourage

students to start applying the concepts themselves.

e The core should be regarded as a departmental “public good” and its content

should be the concern of the entire department.

e Field courses should attempt to include more empirical applications, using
empirical findings and economic puzzles to spur students. Papers should be
required where possible, so that students began using their tools and gaining

experience in writing prior to the dissertation stage.

e Greater attention to writing and communication skulls should be signalled
by faculty attention, and by alerting students who are seriously deficient to
opportunities for technical writing courses and other means of improving their

skills.

e Efforts should be made, through department-wide seminars, increased effec-
tiveness of workshops, and other means, to ease the transition from course

work to dissertations.

e Most graduate programs are so similar that the return to intellectual prod-
uct differentiation seems worth the risk for many departments. Departments
should consider identifying their comparative advantages and be willing to
concentrate their resources in several fields, rather than believing they must

cover all fields.

In addition to these points it seems natural, given the many expressions of

methodological malcontent related to the so called “post-autistic economics move-

Vhh Nuxhj hu hwddl #4<<4,/ s1 4385 1
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p hgw/ w vkign derxwkrz wxghgw fdq eh jlyhg d ghhshu xqghuwdqglgj ri vkh
phkrgraj| ri hfrqrp Ifvl Diviwudad irwkdgj hfrgrp Iww zkr Mp sq ddug w dfO
fhswd fhualq zd| ri grlgj hfrgrp IfvIv ghyhughvudedv uh dugdw ri z khvikhur gh
Ivrssrvhg w/ rulq idyrxuri vkh grp Igdgwp hvkrgraj |1

Wkhuh kdyh ehhg gr ylMed Igiwdwyhv ivrp vkh hfrgrp Ifv suribwdrq Ig Hxur sh
w hydocdvin Hxur shdg j udgxadvh surj udp v dgg Hxur shdq | udgxdvih wxghgw Ig hfr O
grp Ifvl Lgghhg/ li vikhuh Ivd p dmu gl huhgf h ehve hhg vikh ghedvi Ig vkh XV 1g vkh
avh 4<; 3*v dgg vkh uhf hgwglvi xwir gv Iq Hxur sh lwdhv [ vkh idf wwkdwiq Hxur shvkh
Igividwyhv w givi xw vikh frguingw ri vikh j udgxadvih hgxfdwr g kdv p digq frp hiup
wxghgwl Z h vkign Iwlvwp hirud Hxushdg Frp p Iwirqg rg J udgxadvh Hgxf avr g
g Hfrgrp Ifvl

5 CONCLUSIONS

WKIv dudf d Wkr xay eh ylhz hg dv d frqudexvir g w vikh ghedvih der xwwkh fr guiqwdqg
gmj g ri fxuwhgwdqg ixwih j udgxdvih surj wdp vIig Hfrgrp Ifvl Rxuj rdolq z uvqgj
Wlvduwifd zdvveriragll luw zhzdgwwg w wxg| vikh dwivkghv dgg edfnj urxqg ri
wxghgw dwz kdwz h vkign Ivd j rrg uhsuwvhguevyh ri d wer g Hxur shdqg j udgxdwhn
sujup Ig hfrgrp Ifv zKkIfk Iq vikh hdud 4<<3* dgrsving d XVOay dh wuxfwxuhl Lg
sduif xaly zh zdgwg w dgvz hu vkh t xbwlr g ri z khvikhu wxghgw z kr hgviu vikh
sujup kdyhd gdurz edfnjurxqg dqg kdyh ehfrp h dw Iguiuwing g uhddy r ug
suredp V/ ruz khvkhu vikh [gf hgwyhv z Ivklq vikh surj udp vviigg w fundvh d irfxvrq
wif kglt xhirulvvrz g vdnh1Vhfrqg/ zhz dgwg w frp sduhrxuuwxavw vkrvhirxqg
e| Fralqghudqg Nalp hu+<; :, Ig vkhluwxg| ri XV hfrqrp Ifvj udgxdvir wxghgw Iq
vkh aivih 4<; 3*v dgg w frp sduh vikh XV ghedvh dwvikh wp hw vkh f xuwhgwHxur shdg
rghw vhh z kdwdwr qv fdg eh gulz g1

Wkhuwvxaviup rxuwxuwh| viaxvvkdwkhw sif doj udgxdvihwxghgwiq Hfrgrp Ifv
kdv fkrvhg w revdlq d SkiG1gxhw d werqj Iguinuwwig vikh wr fldo v Ihgf hv udvikhu
vkdg rxwri dqg lquhwilq p dvikhp dwfv ru weiwif vl Rxu - uhs uwvhgvavlyh Hxur shdg
j wgxdvh wxghgw kdv d z Igh hgxfdwr gqdo edf nj urxqg/ wvkhu vkdg rgh frq ghg



46

rgq w vkhfruhwemfwri hfrgrp If v wawwifv dgg p dvkhp dwfvl P dg| j udgxdvin
wxghgw kdyh vhyhudo | hdw ri wxglhv ehklgg vikhp I kxp dglvwhv dgg rvkhu wr fldo
vilhgfhv emMghv hfrgrp Ifvl Wkh| kdyh hgwuhg d j udgxdvih surj wdp I1q Hfrgrp Ifv
ehfdxvh vkh| z dgww wxg| udwydgwsu edp vdgg vikh| zrxa dnhw sdudflsdvhn Iq
vkh sxedf srdf| ghedwhl Xsrq hgwuqj vkh SkIG1surjudp / krz hyhd vkh| uhf hiyh
fddu vj gdov grww gr w1 Wkh z hlj kwsxwrqg dduwglg) wror dgg wifkglt xhv j lyhv
ghivkhuvikhwp h grudg| Igf hgwyhv iruwvxfk vMgh df wylwihvl Wklv f uhdviv iuxweovir g
dqg dor iryo v ehdhiv derxwz kawlv p rwydoxhg z Ivklg vikh suribvdrgl Rq vkh
rvkhu kdqg/ li rgh v vhdrxv der xwp dnlgj fkdgj hv/ z h ehdhyh vikdwvkhvh idf w dor
Ip sd vkdwwxghgw z r xa uwsrqg t xIvih idyr udeq w dg davwudvir g ri vkh Igf hgwyh
wuxfwih wz dug dg Igf uhdvhg z hlj kwrqg vikh wxg| dgg xgghweqglg) ri dfwdo
suredp vdgg p rih hgfrxudj hp hgww sdudfisdvin I srdf| ghedvvl

Wkh h{ vinquww z kIfk rxuuwvxaw frudvsrgg w vkrvhirxqg z khg vxwh| Igj Dp hu
Ifdg j udgxavih wxghgw Ig hfrgrp Ifv Ig vkh a@vh 4<; 3% [v wxusuvigj w xvl Wklv
vXj j ww vkdwz h frxay ddug p dg| vkigj viup vkh ghedvh vikdww rn saifh Ig vkh
XV 48 |hdw djrl Exwzh dor vkign vkdwvkhuh duh p dg| dvshfw ri vkh fxuwhgw
Hxu shdq ghedwv wxfk dv vkh srw@xww\f hfrqrp Ifv p ryhp hgw z kifk z huh grw
rg vkh dj hggd vkhgl Shukdsv d Hxurshdg Frp p Iwirqg rq J udgxdvwh Hgxfawr g 1q
Hfrgrp Ifv\krxa eh dssrlqvingl

| lqda)/ lwlv Ip srwdgww hp skav}h vkdwvkh ylhz v h{ suwhg Ig vkiv dudf d
WKrxa grweh lguusuwng dv i zh ehdhyh vikhuh v wp h frq Ifwehve hhg Uj rur xv
p dvkhp dwf ddr uwewwif dodqdd vivdqgg wr fldohgj dj hp hawl Rg vkhfrgwidd / z h duh
wwrgj susrghgw ri d djruxv dgdgd wfdodssur dfk w Ip srwdqww fldot xhwir vl
Zhzrxaghyhgjr v idudvw wd vkawir up dop rghadqg wrovduhrghri vkhwebhgj vkv
ri hfrgrp Ifv thavyh w rvkhu dssurdfkhvl Wklv grhv grw krzhyhd Ip sq vkdw
uhdwydqgf h fdq eh ghy difving/ gruvkdwp hvkrgroj | vkrxay grweh glvi xwhgl
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Dsshggl{

Ehoz zh kdyh uhsu gxfhg vikh t xhwir ggdiuh z kifk z dv vihgww dowxghgw Iq
vwhWyfnkr@ GrfwuwloSujuwp Iq Hfrgrp IfviWkh dgvz hw z hth dgrg| p rxvd

#, Krz pdq| fuglw2srigw glg | rx kdyhlqg p dvkhp dwfv wawwifv dgg
hfrqrp Ifvehirth | rx eh dg dwvkh VGSHB
N <80 []80-120 [] > 120

(2) How many credits/points did you have from courses in the social sciences
and the humanities before you began studying at the SDPE?
Please exclude those credits/points in economics that you reported in

question (1) above.
1] <20 1120 - 60 []> 60

(3) Have you ever written or co-authored a debate/policy article in economics

since you enrolled in the SPDE?
[ ] Yes [ ] No
(4) If not, why?

[ | Not interested
[ ] Lack of time and/or incentives within the SDPE to work on such

articles.

[ | Other

If Other, please write a short explanation here...

(5) Are you an active member of a volunteer organization and/or political



party?
[ ] Yes [] No

(6) Why did you choose to begin a Ph.D. in economics?
Please rank the following alternatives from 1 to 6 by putting a number

in the box next to each statement, e.g. [ 2 |.

My interest in math and/or statistics

My interest in the social sciences

My desire to serve in the community

To increase my earning potential

[]
[]
[ ]| Future career possibilities
[]
[]
[ | Other

15
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